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 Preparing Teachers for a Changing World – Ed. by Linda Darling-Hammond and John Bransford 
 Introduction Summary 
 
 In the Introduction of Preparing Teachers for a Changing World, Darling-Hammond and 

Bransford outline the rationale for creating this resource and for how it is constructed.  The 

book’s goal is to highlight what knowledge, skills, and professional commitments teachers need 

in order to be effective.  The content of the book is pulled from the most recent research on the 

subject of education in American democratic society.  The conceptual framework with which the 

authors align their writing (presented on p. 11) defines ideal professional practice as the 

intersection of a knowledge of learners, a knowledge of subject matter, and a knowledge of 

teaching, all with an emphasis of “teaching as a profession that serves democratic purposes.” 

 Older research posited that a student’s socioeconomic status and background was the 

strongest determiner of his or her educational success.  Darling-Hammond and Bransford cite 

more recent research which argues that the effectiveness of a student’s teachers can have a 

greater impact on his or her success than socioeconomic status (p. 14), revealing the need for 

greater emphasis on the fostering of highly effective teachers.  In general, the authors present 

information and viewpoints which are situated in larger contexts than just the classroom. 

 Such an emphasis on context can also be found in the authors’ choices of educational 

models to highlight.  The Tetrahedral Model originally designed by James Jenkins (see p. 18), 

for example, reminds teachers to judge the effectiveness of teaching strategies within a 

“constellation” of contextual criteria, including the nature of the content, the learning activities 

involved, the tasks students will have to complete, and the characteristics of the learner. 

 The authors also outline the nature of the research used, noting that it ranges from general 

research on learning to specific research on how teachers themselves learn to be successful.  The 

chapter closes with a discussion of the How People Learn framework, which focuses discussions 

about learning onto specific variables, such as the community in which learning occurs. 
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 Preparing Teachers for a Changing World – Ed. by Linda Darling-Hammond and John Bransford 
 Chapter 3 – Developmentally Appropriate Practice Summary 
 
 In this chapter, Darling-Hammond and Bransford focus on the importance of planning 

lessons in light of student’s individual development.  The authors open by discussing the 

importance of matching learning activities to the developmental of students, noting that 

developmentally appropriate lessons allow students to learn more content and to stay motivated.  

Also, proper teaching not only allows students of varied developmental levels to learn content, 

but it also allows students to progress further up the developmental ladder—a key goal for any 

education program. 

 In their discussion, the authors note the work of theorists who have described the way 

that students’ development progresses.  Piaget described development as a series of clearly 

defined steps that children progress between.  More recent researchers, however, note that 

development is a more continuous process, following long “developmental pathways.”  These 

pathways interact, meaning a child’s level of development in one area will affect her abilities and 

development in another area.  For example, a student who has developed a “poor academic self-

concept” due to improper development along psychological and emotional pathways may avoid 

taking risks in school in order to protect his self-esteem.  However, such avoidance of risk-taking 

will hinder his development along other pathways. 

 The authors give a number of strategies for matching instruction to student’s levels of 

development.  First, teachers should work within the realm of what students are able to learn (not 

beyond that realm), which Vygotsky called the Zone of Proximal Development.  Teachers can 

also scaffold instruction, meaning they support students in the learning process (without 

removing the need for students to struggle with content).  Finally, teachers should remain aware 

of cultural concerns in our own interpretation of student development, as people of different 

cultures may view the proper development of children differently. 
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 Preparing Teachers for a Changing World – Ed. by Linda Darling-Hammond and John Bransford 
 Chapter 7 – Teaching Diverse Learners 
 
 In this chapter, the authors discuss working with diverse student populations in more 

detail than in previous chapters.  The authors open with research about the necessity of preparing 

teachers for the task of working with diverse learners.  Student populations are changing—the 

proportion of students who are students of color is increasing.  By 2035, projections show, 

students of color will constitute a majority of American students.  Teacher populations, though, 

continue to be homogenous—federal data from 1999-2000 showed that teachers of color 

constituted only 16 percent of the teaching force (p. 233).  However, “diversity” includes more 

than race—encompassing socioeconomic status, language, etc.  Furthermore, even teachers with 

similar racial backgrounds as their students can fail to meet the needs of their students.  The 

authors argue that “cultural competency” is necessary for effective instruction. 

 The authors go on to discuss how teachers can develop a “cultural responsive practice.”  

Teachers must continuously evaluate their own “attitudes and expectations” as well as “how to 

incorporate the cultures, experiences, and needs of their students” as often as they evaluate other 

aspects of their teaching, such as the sequence of their instruction and their use of learning 

strategies (p. 243).  The authors then discuss strategies for such development, noting that 

teachers should “learn how to learn from their students and…communities” (as opposed to 

studying stereotypical “shorthand knowledge about a list of different cultures”) (p. 247). 

 The authors then move into a discussion of a different area of student diversity:  children 

with exceptional needs.  Here, successful teaching focuses more on knowing how children learn 

and develop and then using that knowledge to accommodate instruction and expectations.  

Students with autism spectrum disorders, for example, struggle to play with peers.  By adjusting 

the pacing and progression of expectations for these students’ play, teachers can facilitate 

integrated play between student groups and avoid the isolation of students with autism (p. 258). 
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 Preparing Teachers for a Changing World – Ed. by Linda Darling-Hammond and John Bransford 
 Chapter 8 – Assessment 
 
 In this chapter, the authors discuss the purpose and proper administration of assessment.  

Assessment should be viewed as a continuous process, using both formative and summative 

assessments (not just summative!).  The authors succinctly differentiated between these modes of 

assessment in saying “[formative assessment] enables learning and [summative assessment] 

documents achievement” (p.297).  In this view, formative assessment is vital in promoting 

student learning and in developing instructional plans. 

 The authors give a model of formative assessment that contains three key questions:  

“Where are you trying to go?” “Where are you now” and “How can you get there?” (p. 278) 

These questions help educators maintain a focus on instructional goals and content standards and 

help determine what instruction is needed in order to progress toward those goals.  This model 

helps students verbalize their own strengths and weaknesses, and helps teachers know how to 

best advance students within their zones of proximal development.  The authors also note that 

students benefit from knowing exactly how they will be evaluated. 

 The authors also discuss summative assessment, recognizing studies that show that 

students “appear to study more and learn more if they expect to be tested.”  However, an over-

emphasis on grades generated by summative assessments can hurt student’s interest and school 

and sense of intrinsic motivation.  The authors argue that teachers need to strike a balance 

between formative and summative assessment and need to make sure these types of assessment 

are aligned, varied, and developmentally appropriate. 

 Another type of assessment the authors discuss is assessing students’ prior knowledge.  

Teachers should note that prior knowledge includes much more than facts—it also includes 

language abilities and cultural practices which will likely affect how students respond to future 

instruction. 
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 Preparing Teachers for a Changing World – Ed. by Linda Darling-Hammond and John Bransford 
 Chapter 9 – Classroom Management 
 
 In this chapter, the authors discuss classroom management.  A key takeaway is that 

classroom management is not the limited practice of setting up a room and controlling student 

misbehavior.  Instead, classroom management is the coordination of many practices—such as 

engaging students with appropriate curriculum—that foster a successful classroom community. 

 The authors continually emphasize that the focus of classroom management has gone 

from intervention (esp. punishment) to prevention.  The authors cite modern research that shows 

punishment to be significantly less effective than more positive approaches to repairing student 

behavior.  The authors seem to pose a question to teachers: “If you find yourself giving out a lot 

of punishment, have you ensured that your classroom and teaching motivate students to engage?”   

 The authors discuss how to implement an “engaging pedagogy,” recommending 

strategies such as “relat[ing] material to student’s lives…or to current events” and “assign[ing] 

problems that are realistic and challenging” (p. 332-33).  Key to such pedagogy is matching class 

work to students’ developmental ability levels (what is “challenging” will be different for every 

student). Also, an “engaging pedagogy” includes developing intrinsic motivation in students 

more than extrinsic.  The authors note that intrinsic motivation draws upon students’ innate 

interest in the world and their need to have confidence in their abilities. 

 The authors go on to discuss how organizing the classroom affects classroom 

management, arguing that the setup of a classroom communicates the “role of the teacher and the 

students” (for better or worse) and “whether the work is more competitive or collaborative” (p. 

341). In terms of “repairing and restoring student behavior,” the authors suggest teachers draw 

upon a variety of strategies in order to match the student’s history, the severity of the problem, 

and other relevant factors (as opposed to believing there is one “right way” to deal with all 

student behavior problems). 
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 A Field Guide to Student Teaching in Music by Ann C. Clements and Rita Klinger 
 Introduction Summary 
 
 The short Introduction chapter of A Field Guide to Student Teaching in Music is perhaps 

as much an introduction to the nature of the manual as it is to student teaching.  This book is 

designed to present “nuts-and-bolts” information regarding many core student teaching practices 

and situations.  The Introduction gives such information on what to do before student teaching 

starts – preparing for your first day, understanding the role of your cooperating teaching and 

university supervisor, adjusting to a new environment, and developing professional relationships. 

 Most important in preparing for your first day is to meet with your cooperating teacher.  

A key theme throughout the chapter is that a new student teacher must take an active role in 

fostering new relationships.  Clements and Klinger enumerate a number of ways to foster a 

positive relationship with your cooperating teacher at the first meeting, including asking varied 

and open-ended questions, respecting the cooperating teacher’s time outside of school, and 

maintaining a professional disposition.   

The authors go on to expand upon the specific roles of both the cooperating teacher and 

the university supervisor, the two most important people in any student teacher’s experience.  A 

key takeaway is that both the teacher and the supervisor are experts in the field and are mentors.  

As a student teacher, I will run into differences of opinion with my mentors, but the authors 

recommend I keep an open mind – criticism is part of the learning experience.  As for the 

university supervisor, the authors note that many supervisors are busy and may live or operate a 

large distance away from the student teacher’s placement.  Therefore, it is even more important 

for the student teacher to keep lines of communication open and to value fostering a relationship. 

The authors close the chapter with notes on how to approach the demands of student 

teaching in healthy ways, including prioritizing the student teaching experience and recognizing 

that music teaching requires many responsibilities outside of the regular school day. 
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 A Field Guide to Student Teaching in Music by Ann C. Clements and Rita Klinger 
 Chapter One - Observation Summary 
 
 In this chapter of A Field Guide to Student Teaching, Clements and Klinger focus on the 

importance and proper execution of observation.  The authors note that observation is the first 

interaction student teachers have with their new classroom environment.  Classrooms are highly 

complex, and experienced teachers know how to navigate the many variables of every classroom 

and the quick ways in which those variables can change.  Student teachers, on the other hand, 

may feel overwhelmed.  Observation is therefore a crucial part of the student teaching 

experience, as it allows the student teacher to have real engagement with a classroom without 

undue stress. 

 Observation can seem like a passive, even boring, activity.  Clements and Klinger, 

however, describe how observation can be more “meaningful.”  A key concept in this chapter is 

the difference between and balance of observation and inference.  When observing, student 

teachers should stick to objective facts – what occurred in the classroom, how the environment is 

structured, etc.  Inference is the process of drawing meaning from the information gathered in 

observation.  Inference should not happen too early in the observation cycle, as doing so can lead 

to a misunderstanding of what was observed.  However, observations are incomplete without 

taking time to infer meaning. 

 The authors go on to describe different types of observations, noting that each 

observation should have a clearly defined purpose and focus.  Some areas of focus include how 

the teacher facilities differentiated instruction or attends to classroom management.  The two 

main types of observation include:  Log-Style Observations, where specific events are listed and 

time-stamped, and Narrative-Style Observations, which are more akin to journaling.  In all types 

of observations, the authors note the importance of observing from an appropriate perspective:  

not only as a university student, but also as an “emerging insider” to the classroom environment. 
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 A Field Guide to Student Teaching in Music by Ann C. Clements and Rita Klinger 
 Chapter Two – Curriculum and Lesson Planning Summary 
 
 In this chapter, Clements and Klinger provide an overview of developing a curriculum 

and of planning lessons around curricular goals.  Their overview, however, is framed from the 

perspective of a new student teacher.  In college courses, music education students are pushed to 

use thorough and specific planning templates; in the field of music teaching, however, teachers’ 

strategies for planning lessons vary widely, from detailed plans to “winging-it.”  The authors 

discuss how a new student teacher can adapt to the planning strategies used by his or her 

cooperating teacher while still understanding the key parts of any well-made short-term and 

long-term plans.  A key takeaway from the authors’ discussion is that new student teachers 

should keep an open mind, even when they disagree with how a cooperating teacher chooses to 

plan their individual lessons and long-term goals. 

 The authors provide a generic list of key components of any good plan, regardless of 

planning template or conventions.  These components include referencing what the students 

already know, setting objectives for student learning, listing materials to be used in a lesson, 

detailing procedures that will lead students towards meeting objectives, and planning 

assessments that measure student growth.  In terms of assessment, the authors note that music 

teachers have the difficult job of measuring quantifiable student growth for large bodies of music 

students.  The authors avoid giving a clear “solution” to the difficult task of grading, but they list 

a variety of assessment strategies and recommend that student teachers observe and discuss the 

assessment practices used by their cooperating teachers. 

 The authors also briefly note the likely scenario where a student teacher must teach 

without a plan.  This situation may come from unexpected changes in a classroom situation (e.g. 

a fire drill) or from a cooperating teacher asking you to teach something “next period.”  Either 

way, the ability to think on your feet should be valued and developed. 
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 A Field Guide to Student Teaching in Music by Ann C. Clements and Rita Klinger 
 Chapter Three – Effective Teaching and Rehearsal Techniques 
 
 In this chapter, Clements and Klinger detail a few key areas of effective teaching and 

rehearsal techniques for student teachers to consider during their placements.  The authors’ goal, 

it seems, is less to give readers clear answers about effective techniques, but more to help 

students teachers draw meaningful conclusions from looking back at their own experiences and 

from observing their cooperating teachers. 

 Clements and Klinger start by discussing how to maintain student interest throughout a 

class period.  They note the role of routine in many classrooms.  Given example routines include 

a writing prompt or opening question, a greeting song (for elementary settings), and writing or 

projecting on the board the order of the day’s pieces to be rehearsed.  One other topic noted in 

this section is the balance of verbal and non-verbal instruction.  I would have liked this topic to 

have been addressed in more detail because I am not sure how to define non-verbal instruction.  I 

am aware of non-verbal classroom management strategies, and I can express information non-

verbally while conducting; of course, I’m also aware of non-verbal communication.  But I’m not 

sure how to “tip the balance of…instruction in favor of non-verbal instruction” (p. 61). 

 Other considerations include how cooperating teachers use their personal musicianship 

expertise to design instruction and to model for students.  An interesting question for a 

cooperating teacher would be “which musical skills do you deem necessary for effective 

instruction?”  The authors posit that ensemble error detection is an extremely important skill that 

requires a mature level of personal musicianship. 

 The authors close with a discussion of pacing and time management.  Pacing includes not 

only how much time is dedicated to segments of instruction, but also the speed at which you 

transition between segments.  Minimizing transition time helps keep students engaged and 

maximizes instructional time. 
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 A Field Guide to Student Teaching in Music by Ann C. Clements and Rita Klinger 
 Chapter 5 – Program Organization 
 
 In this chapter, Clements and Klinger give a large number of worksheets that student 

teachers can use to gather information about how their cooperating teacher organizes their 

program.  The authors note that all successful music teachers must spend a large amount of time 

doing a large amount of paperwork to facilitate the varied activities and affiliations of a music 

program.  Some of the listed areas requiring organization include:  budgeting, field trips, 

instrument purchasing, the music library, parent organization, and uniforms. 

 A general trend among the worksheets is that music teachers must understand key aspects 

of each organizational activity, including:  the extent to which certain organizational aspects are 

their responsibility/under their control; the nuts-and-bolts of properly handling an area requiring 

organization; and the level of support that administration gives to their program in regards to an 

area requiring organization.  In the “Budgeting” worksheet, for example, the authors call on 

teachers to consider “What is your role in planning your program’s budgetary needs?” “When is 

your budget due and to whom?” and “Do you ever have issues with funding requests?”  In my 

current placement, I have found that each teacher has some autonomy to look for and purchase 

various items and pieces of music, but the performing arts coordinator (my cooperating teacher) 

has to approve these items before purchase.  Also, the administration supports the music 

program, but previous administrations have not handled financial obligations as well as the 

current administration.  Therefore, only certain companies are willing to still accept Cuyahoga 

Falls’s purchase orders, meaning my cooperating teacher regularly runs into issues with funding 

requests.   

 Another takeaway from this chapter is the amount of paperwork required for successful 

organization.  The “Field and Off-Campus trips” worksheet enumerates on the many forms 

required to take students off campus safely. 
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 A Field Guide to Student Teaching in Music by Ann C. Clements and Rita Klinger 
 Chapter 6 – Seeking Employment 
 
 In this chapter, Clements and Klinger discuss various considerations involved with 

finding a job as a music teacher.  The authors note that seeking employment is a time-consuming 

process that involves a great degree of preparation—the earlier you can prepare documents and 

gather information, the better.   

 The authors note that “professionalism” when searching for a job starts with your written 

materials:  your résumé, cover letter, portfolio, etc.  These documents must concisely present 

clear information, be formatted appropriately, and “express confidence without exuding it.” (p. 

101) Information in a résumé needs to be highly relevant to your job search, including your 

education, student teaching placement (and other teaching experience), affiliations with 

professional organizations, and particularly special musical experiences and awards.  The authors 

also stress the need for professionalism in digital spaces, noting that many employers review 

prospective teachers’ online presences. 

 When discussing references and letters of recommendation, the authors note that 

references need to be able to attest to your experience with music and music teaching (references 

for other kinds of work may not be as appropriate).  Also, while student teachers don’t need to 

include their cooperating teacher as a reference, not doing so may “leave room for speculation as 

to whether or not they were willing to serve in that role.” 

 The authors close with a long discussion of the interview process, noting the importance 

of knowing the when-where-how of the interview before attending it. (e.g. Will it be a group 

interview, or one-on-one?) The authors describe how to be prepared for an interview, such as by 

bringing employment documents, preparing to answer questions, and preparing to ask important 

questions.  Not only are interviewers determining if you would fit well at the school; you are also 

determining whether or not you would enjoy holding the position. 
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 A Field Guide to Student Teaching in Music by Ann C. Clements and Rita Klinger 
 Chapter 7 – Ethics, Professionalism, and Legal Issues 
 
 In this chapter, Clements and Klinger discuss a variety of ethical concerns related to 

being a music educator.  For their purposes here, the authors define ethics as “a set of moral 

principles or values that define good and bad in a given situation.” (p. 116) However, the authors 

note that each person’s personal set of ethics will be different.  As a new music teacher, you may 

be the youngest person in your school, faced with interacting professionally with colleagues who 

are older than you.  Ethics tend to be different among generations, so a young music teacher 

should work to identify and consider the ethics of people of other generations, including what 

they consider to be professional “dress, mannerisms, and speech” among other areas.  Each 

school environment itself presents different expectations of what is considered professional.  

These expectations may be formally written out (such as those in a school’s handbook) or may 

be “unwritten,” meaning they are expected implicitly and are not explicitly made clear.  

Obviously, determining these unwritten rules can be difficult.  The authors note the importance 

of developing collegial relationships as a way to learn about a school’s expected ethical codes. 

The authors also discuss copyright law, which protects intellectual property.  The authors, 

through two hypothetical scenarios, note the frequency of music teachers breaking copyright law 

to avoid purchase, prolong the life span of materials, and to replace lost items.  The authors note 

that doing so is illegal and has ramifications for the future of music publishing.  If creators 

continue to lose revenue due to the infringement of the copyright on their work, they will no 

longer create, meaning music will begin to cost more and be harder to purchase in general. 

The authors close with discussions relating to our responsibility as teachers to treat 

students fairly through discipline, noting the importance of maintaining composure—even in 

intense situations—and of maintaining a record of discipline given to students.  The authors also 

remind us of our duty to search for and report expected substance and child abuse. 
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 A Field Guide to Student Teaching in Music by Ann C. Clements and Rita Klinger 
 Chapter 8 – Continued Professional Growth 
 
 In this short chapter, Clements and Klinger discuss the transition from student teacher to 

actual teacher and how teachers can continue to improve and grow.  The authors note that, once 

you have graduated, you are solely responsible for your own professional development.  When in 

school, you have a network of support—such as professors, peers, and your cooperating 

teacher—who can help you grow.  Once you graduate, you will have to develop such a network 

on your own.  Such a network can contain both local and professional relationships. 

 Local relationships may be the relationships you have with mentor teachers within your 

school, continued correspondence with college professors and classmates, and relationships you 

have with members of the community in which you work.  However, the authors note that, as a 

teacher, “your behaviors are often observed and scrutinized outside the classroom as well as in.”  

To illustrate this point, the authors give a hypothetical example of a teacher who was disciplined 

for being seen having an alcoholic drink at a restaurant while students were present.  The 

discussions of ethics in Chapter 7 are relevant at all times as a teacher. 

 Professional relationships include those developed with colleagues and through 

professional organizations.  The authors give a list of various professional organizations to 

consider joining, ranging from NAfME, which addresses all aspects of music education, to the 

DSA (the Dalcroze Society of America), which focuses on the development of very specific 

teaching skills.  Professional relationships can also be developed when working to maintain 

licensure, which usually requires the accruement of graduate-level course hours. 

 The authors close with a hopeful message about the enjoyment and importance of 

teaching, even among its difficulties.  The authors describe teaching as “one of the greatest 

humanistic professions in the world” (p. 133) and describe a few key aspects of good and fair 

teaching, such as accepting all students and working creatively to push their potential. 
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 The Music Teacher’s First Year by Elizabeth Peterson 
 Chapters 6, 8, 9 
 
Chapter 6 – Be Careful What You Say and How You Say It 

 This chapter discusses Beverly, a teacher whose first position was at a private school in 

Chicago.  I found her discussion of the unique nature of working at this private school to be 

interesting.  She notes that the parents who send their students to this private school have a lot of 

power over how the school is run (because they are paying so much for tuition!).  Existing as a 

position of authority and setting boundaries with parents was difficult.  Beverly describes an 

unfortunate situation where a parent had requested Beverly’s number in order to communicate 

about private lessons, but the parent ultimately contacted Beverly frequently and at inappropriate 

times.  Ultimately, Beverly had to seek help from an administrator to smooth out the situation.  

In general as a teacher, Beverly was worried about what students would tell their parents about 

her teaching.  But even with that in mind, Beverly didn’t know how what she would say to 

students can have lasting impacts.  The takeaway: avoid even moderate profanity, and if you 

make a mistake, apologize instead of trying to cover up your actions! 

Chapter 8 – You Mean My Child Didn’t Get an “A” in Band? 

 In this chapter, Peterson interviewed Edward, a young teacher who worked hard to define 

his status as an authority figure and to not appear “weak.”  At first, Edward was surprised at the 

angry calls he would receive from parents about their students’ grades in band.  However, 

Edward found confidence in the clarity of his expectations, which he had communicated to 

students and parents at the beginning of the year.  These expectations included in-class 

participation via having proper materials and remaining on-task during rehearsal.  He felt that 

“sticking to [his] guns” by consistently enforcing these expectations would be helpful in the long 

run. 
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 Chapters 6, 8, 9 
 
Chapter 9 – I’m Just a Serious Person and I Was Too Stressed 

 In this chapter, Peterson interviewed Jenna, a teacher who experienced high-levels of 

stress in her first year of teaching.  It wasn’t until April of Jenna’s first year that she stopped 

“getting nauseous in the morning before going to rehearsal.”  This stress affected Jenna’s ability 

to develop a strong rapport with students at first – she defaulted to being “serious” with her 

students.  Looking back, she now believes that “having a sense of humor creates a much better 

rapport” with students in middle-school.  In general, Jenna feels that she was unprepared to 

manage a classroom, but she recognizes that it can be difficult for a teacher education program to 

teach classroom management skills.  She now sees that, even with more preparation, sometimes 

“you have to experience it and you have to get ‘burned’” in the process of learning how to 

manage a classroom. 
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 The Music Teacher’s First Year by Elizabeth Peterson 
 Chapters 10 and 11 
 
Chapter 10 – Teaching Choir in an Urban Setting 

 In this chapter, Peterson interviewed Catherine, a fifth-year teacher who has already 

worked in a variety of schools.  Some of her struggles as a beginning teacher included classroom 

management (she recommends never getting in the middle of a fight) and repertoire selection.  

Catherine jumped directly to working on classical music with her students, without thinking 

much about what kinds of music they would most enjoy or what experiences they would be 

bringing to the classroom.  Looking back, she wishes she had started with more pop music.  

When she was finally convinced by students to do Jingle Bell Rock, she notes that students 

responded well, saying, “…they loved it.  They did a wonderful job with it.” (p. 65)  Catherine 

has learned that starting with music students enjoy fosters trust that allows a teacher to pick 

music that students may not initially think they will enjoy, such as classical music.  Also, 

Catherine notes that moving between various schools taught her the importance of finding the 

right fit in a job.  “Like many college graduates,” the author notes, “[Catherine felt that she 

needed to take the first job that came along…” (p. 67), but doing so led to much movement 

between positions in her first few years. 

Chapter 11 – Change Is Hard, Especially in a Small Town 

 This short chapter focuses on Nina, a second-year teacher in a small rural school district.  

Her job has taught her much about the dynamics of working in a small community – mainly that 

everyone knows everyone, and small changes are taken seriously.  Nina felt “it was especially 

difficulty for her to gain trust from her community and students.” (p. 69) Even fellow teachers 

posed a problem.  Nina, being an outsider to the community, needed advice on how the 

community works, but these teachers felt the dynamics of the community were normal and 

couldn’t help Nina learn to fit in because many had grown up there.  Nina found that getting to 
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know fellow teachers by showing interest in their subjects and by spending time with them in the 

teacher’s lounge (against the advice of Nina’s college mentors!) was helpful.  Also, Nina has 

found the value in being “more politically correct about what she says and to whom.” (p. 71) 
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 Chapters 13 and 21 
 
Chapter 13 – I Looked So Young 

 For this chapter, Peterson interviewed Jean, a fifth-year teacher with a stronger sense of 

self-efficacy and confidence than some of the other teachers interviewed for this book.  Jean 

notes that a key difficulty in her first year was taking time to learn about her community and the 

way her program had been run before she assumed her post.  Also, she notes the difficulty of 

being patient enough to make gradual changes to the program.  Jean gives the example of a 

fellow new teacher with similar struggles, saying, “[the new teacher] tried to use all her new 

techniques at once and should’ve implemented her new ideas more slowly.” (p. 80) Jean notes 

that changes will be more successfully implemented once students trust you via believing that 

you “can make them sound better.” (p. 79) The title of this chapter refers to struggles Jean had to 

be perceived as old/mature enough to be qualified to teach.  Also, Jean notes that she did not 

appreciate when her principal announced at Jean’s first band concert with this program that this 

concert was Jean’s first ever as a director.  I believe these struggles to be perceived as mature 

and knowledgeable are frustrating, but I’m bracing myself for their inevitable appearance in my 

own early teaching. 

Chapter 21 – To Be Liked or to Be Respected…That Is the Question 

 For this chapter, Peterson interviewed Kerrie, a new teacher of junior high bands and 

some high school courses (e.g. music theory).  One suggestion that Kerrie gave for a successful 

first ensemble rehearsal was to place student names on their assigned seats along with a “getting 

to know you card” that simultaneously gathers vital information about students and takes 

attendance.  Later rehearsals were not always so successful, though, and Kerrie faced some 

student behavior issues, especially with one trombone student.  This student “constantly 

demonstrated a poor attitude, lack of motivation” and other poor behaviors. (p. 130) When this 
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student requested to switch to tuba, Kerrie assessed his interest in tuba as simply being interested 

in a “new, shiny” instrument; such an interest would assuredly fade.  Therefore, Kerrie initially 

declined the student’s request, citing his frequent choice to behave poorly.  However, she 

rethought her decision, saying, “maybe [the student] just needed a challenge or someone to pay 

attention to him.” (p. 131).  So, Kerrie let him switch to tuba on the condition that he follow 

strict expectations for practice, which he ultimately adhered to.  In time, this “worst-behaved 

student” came to respect Kerrie and became a fully-contributing member of the band. 


